Sarum $t. Paul’s

Sarum St Paul’'s CofE VA Primary School

Pupil Premium Strategy Statement

“Loving to learn as we build friendship and faith”

This statement details our school’s use of pupil premium (and recovery premium) funding to help

improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the effect that last year’s spending of pupil premium had within our school.

School overview

Detail Data

School name Sarum St Paul's CofE VA
Primary School

Number of pupils in school 220

Proportion (%) of pupil premium eligible pupils 17%

Academic year/years that our current pupil premium strategy 2023-2026

plan covers (3 year plans are recommended)

Date this statement was published

First published Dec 2023

Date on which it will be reviewed

July 2026

Statement authorised by

Hannah Easthope

Pupil premium lead

Hannah Easthope

Governor lead Ela Peska

Funding overview
Detail Amount
Pupil premium funding allocation this academic year 2024/25 £46,150
Pupil premium funding carried forward from previous years (enter £0 if not £0
applicable)




Total budget for this academic year £46,150

Part A: Pupil premium strategy plan

Statement of intent

At Sarum St Paul’s our vision is ‘Loving to learn as we build friendship and faith’ and we
believe every child should be entitled to the best education and be able to thrive and flourish
regardless of any disadvantage. We believe that all children, no matter their circumstances, have
a right and deserve to experience all that life offers. Our vision and ethos is underpinned by John
10:10 ‘1 have come in order that you have life — life in all its fullness.’

Our intention is that all pupils, irrespective of their background or the challenges they face, make
good progress and achieve high attainment across all subject areas. The focus of our pupil
premium strategy is to support disadvantaged pupils to achieve that goal, including progress for
those who are already high attainers

We have an ethos of attainment for all pupils and avoid stereotyping disadvantaged pupils as all
facing similar barriers or having less potential to succeed. We actively ensure that teaching and
learning opportunities meet the needs of pupils eligible for Pupil Premium. We pride ourselves on
getting to know every individual, understanding their unique context, learning needs and family
environment. Overcoming barriers to learning is pivotal in our Pupil Premium Grant (PPG) use.
The challenges are varied and there is no “one size fits all” which is why we endeavor to
champion every child as an individual

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. We build positive relationships built on mutual
respect. We strive to instill ‘a love of learning’ in an inclusive and nurturing environment and we
are proud of our wellbeing and mental health support. Our work through Pupil Premium is aimed
at accelerating progress and reducing gaps; we strive to improve the personal development of our
Pupil Premium pupils and their families.

Our Pupil Premium Strategy demonstrates how we will support pupils, and their families, in receipt
of Pupil Premium. Our strategy is also integral to wider school plans for education recovery. We
believe in maximising the use of the PPG by utilising a long-term strategy aligned to the School
Development Plan. This enables us to implement a blend of short, medium and long term
interventions, and align pupil premium use with wider school improvements and improving
readiness to learn.

Our school adopts the Local Authority’s ‘Educational Disadvantage Charter’.

This policy has been reviewed through the lens of affordability ensuring that the principles of an
Affordable School are active and have a positive impact on reducing poverty related stigma.

Demography and School Context
The school is situated on the edge of Salisbury and draws its pupils from the local catchment
area. The school is at full capacity; current number on roll is 220. We are a one form entry school
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with 7 classes. We have waiting lists for all year groups. The school has an excellent reputation
locally and we are oversubscribed in our reception class; we regularly see 100 families apply for
our 30 places.

Our school has 12% of our pupils on the EAL Register and the number of different languages
spoken is 14. We have 13% of our school roll on the SEND Register. 17% of our school roll is
currently receiving Pupil Premium entitlement. Our attendance figure for the academic year
2024/25 was 95.54%.

The school is immensely proud of its ten place Hearing Impaired Resource Base, the only primary
HIRB in Wiltshire. Pupils are integrated with support into mainstream classes for the majority of
the week but withdrawn for individual/small group sessions, when necessary. Staff retention is
high, our school is a happy place to work and staff wellbeing is central to our decision making.
Many of our teaching staff have grown as Newly Qualified Teachers / Early Career Teachers at
the school, including our leadership team. All teachers within the school have a leadership
responsibility.

Ultimate Objectives

e To narrow and ultimately eliminate the gap between disadvantaged and non-disadvantaged
pupils within the school

e For all disadvantaged pupils in school to exceed nationally expected progress rates in order
to reach Age Related Expectations or above by the end of Year 6

e To ensure all disadvantaged pupils have access to a full and rich curriculum to enrich the
experiences of vulnerable pupils to raise self-esteem and aspirations for now and for the
future.

Achieving Objectives
The range of provision for this group include and would not be limited to:

+ Additional teaching and learning opportunities provided through trained TAs and class
teachers, 1:1 support or small group work

» Use of pre and post teaching techniques to support learning bespoke to the individual

* ELSA support to build self-esteem and work on emotions

» Access to a rich range of texts across the curriculum to build vocabulary, reading skills and
experiences

» Social skills groups to support problem solving, resilience and self-esteem

« Joint leadership work of the Disadvantaged Lead with SENDco (Special Educational needs
lead) and Resource Base Manager to work on providing best strategies to support pupils
who are both disadvantaged and SEND (Special Educational Needs)

* Transition from primary to secondary and transition internally and into EYFS.

* Funding educational visits, residential and experiences

» Ensuring children have first-hand experiences to use in their learning in the classroom.

e Prioritising places at after school clubs and for leadership opportunities (e.g. school
council)

* Access to a soft start to the school day to help children get ready for learning.

* Enabling opportunities for children to learn a musical instrument

This list is not exhaustive and will change accordingly to the needs and support our
disadvantaged pupils require.




Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge | Detail of challenge
number

1 Attainment of some pupils in core subjects is below, particularly those with
additional needs (e.g. SEND)

Assessments, observations and discussions with pupils and staff suggest some
pupil premium pupils are struggling to achieve age related expectations due to
the quantity and demand of the curriculum and gaps caused by the pandemic.
This is increased more so for those with SEND.

2 Low self-esteem and wellbeing of some disadvantaged pupils

Discussions with parents / staff and observations of pupils suggest some pupil
premium pupils lack confidence or have low self-esteem because of home
environment/family dynamics and are therefore not arriving for their day ‘school
ready’ or able to focus and engage in learning. All children in need of this
support are held on a register until a space becomes available with a trained
ELSA. Pupil Premium children are prioritised.

3 Attendance of some disadvantaged pupils

Monitoring of attendance rates suggests a small percentage of pupils eligible for
PP have a below expected attendance rate which negatively impacts
disadvantaged pupils’ progress.

4 Wider opportunities taken up by some disadvantaged pupils

Through monitoring of enrichment opportunities, it is evident some PP pupils’
commitments beyond the classroom / out of school are low as they are not able
to fund after school clubs and enrichment activities.

5 Wellbeing of some disadvantaged families

Discussions with staff have identified a lack of parental support with homework
and daily reading for some PP families, this affects disadvantaged pupils, includ-
ing their attainment and self-esteem. Increase in number of Encompass reports
received, high number of parents with poor mental health and 69% of PP families
from single parent homes.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.

Intended outcome Success criteria

Upward trend in pupil pre- | Ks2 assessments indicate significantly improved end of year results in
mium pupils reaching ARE | reading. Pupil Premium data shows an upward trend and is closer to LA

in reading, including phon- | and national averages.
ics
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100% of KS2 FSM non-SEND pupils to reach ARE in reading
100% of FSM non-SEND pupils to pass Year 1 phonics screening

Upward trend in pupil pre-
mium pupils reaching ARE
in writing

KS2 assessments indicate significantly improved end of year results in
writing. Pupil Premium data shows an upward trend and is closer to LA
and national averages.

100% of KS2 FSM non-SEND pupils to reach ARE in writing.
100% of KS2 FSM non-SEND pupils to reach ARE in SPAG.

Upward trend in pupil pre-
mium pupils reaching ARE
in maths and successfully
passing Year 4 times ta-
bles check

KS2 assessments indicate significantly improved end of year results in
maths. Pupil Premium data shows an upward trend and is closer to LA and
national averages.

100% of KS2 FSM non-SEND pupils to reach ARE in maths.

100% of Year 4 PP children to achieve with a score of 20 or above in the
MTC.

Across the school, data for
PP pupils to show more
reaching ARE in line with
non PP pupils

End of year assessments shows an increase in PP pupils achieving ARE,
more PP pupils reaching ARE than not

KS2 FSM not SEND pupils in line with non-FSM KS2 pupils.

To achieve and sustain
improved wellbeing for all
pupils, particularly our
disadvantaged pupils.

Sustained high levels of wellbeing from demonstrated by:

e qualitative data from student voice, student and parent surveys and
teacher observations

e anincrease in pupils accessing pastoral support

e anincrease in participation in enrichment activities, particularly among
disadvantaged pupils

e pupils accessing Forest Schools

To achieve and sustain
improved attendance for
our disadvantaged pupils.

Sustained high attendance demonstrated by:

The attendance gap between disadvantaged pupils and their non-
disadvantaged peers being reduced

End of year attendance figures in line with non-PP pupils
Whole school attendance at least in line with national / local

To improve participation in
wider enrichment activities

Evidence shows improved attendance for PP at events, festivals and clubs
Pupil voice demonstrates the engagement of pupils in enrichment activities
High level of PP representation in opportunities beyond the classroom

Families accessed in
school support and ap-
proaches to learning im-
proved because of ad-
dressing emotional
needs/potential barriers
related to home life

Sustained high levels of family wellbeing demonstrated by:

e (ualitative data from student voice, student and parent surveys and
teacher observations

e Family Link Worker impact report
e attendance analysis

e PP pupils are supported well with their reading and home learning
tasks.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding) this
academic year (2025/26) to address the challenges listed above.




Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £8000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Tailored and Speciﬁc DisadvantaQEd lead to work with Pupll pre- 1 and 2

continuous professional mium pupils to collect pupil voice and views

|earning and development on |eal’ning and the CurriCUIum, parentS

delivered to all staff in feedback/ contact, look in books do a learn-

approaches to the teaching of | ing exploration, prepare training, look at re-

Phonics, Reading, Writing, search, update case studies and measure

Oracy and Maths. impact of interventions. Additional time for

This includes cover and costs Disadvantaged I_ead to jointly moni_tor with

for: SENDco for pupils who are both disadvan-

o taged and SEND and work together on strat-

* \F’{V;‘S”;Et‘crgz Training egies and impact measuring.

* All teachers receiving High quality staff CPD is essential to follow

TaIk4Wr|t|ng_tra|n|ng EEF principles.
« Al staff receving Training is followed up during staff meetings
Unlocking I__e_tters and and good practice shared.
Sounds training
* ':r"nggél tSht:%eEllzzt%ﬁ;a cking As part of the PP Ieade_rship development
Communication strategies programme, we work with o_thers to reflect
, upon and share good practice
e On-going CPD through
Ramsbury Hub ) ) _ ) _
«  On-going support from Educatl_on Policy Institute — High Quality
Mobius Hub for delivering Professional Development
a mastery curriculum
e The PP lead attending PP
conference, network
meetings and other
appropriate training for role
Regularly reviewing teaching See above land?2

of English and Maths across
the school to ensure teachers
consistently demonstrate
deep knowledge and
understanding of the teaching
of these subjects

We continue to fund for our
Reading, Writing and Maths
lead to be released from class
fortnightly to monitor
standards in their subject,
support teachers and attend
CPD. They will ensure Quality

QFT has been proved to make the single
biggest difference to outcomes for disad-
vantaged learners.

The DfE non-statutory guidance has been
produced in conjunction with the National
Centre for Excellence in the Teaching of
Mathematics, drawing on evidence-based
approaches:

Maths quidance KS 1 and 2.pdf (pub-
lishing.service.gov.uk)



https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf

First Teacher principles are
incorporated.

All teachers encouraged to
complete NPQ qualifications.
Reading lead and Resource
Base Manager have recently
completed NPQSL, the
Headteacher has recently
completed the NPQH.

The EEF guidance is based on a range of
the best available evidence:

Improving Mathematics in Key Stages 2
and 3

As a school we are committed to teaching
through the mastery approach and always
look for ways to deepen our mathematics
teaching

Mastery Learning EEF

Continuing to invest and
embed ‘Insight Tracking’ to
track and monitor pupil data,
using this tool to lead termly
progress meetings with
teachers to identify those not
on track to achieve ARE or
expected progress

Subject leaders for foundation
subjects to utilise Insight and
internal data to track pupils

Having a robust monitoring system in place
allows for senior leaders to track the pro-
gress and attainment of pupils over time.
this is used to inform intervention and ongo-
ing provision.

1land?2

Embedding the Systematic
Synthetic Phonics programme
to secure stronger phonics
teaching for all pupils. Ensure
all staff are trained in SSP
and show fidelity to scheme.
SLT to monitor closely,
particularly lowest 20%

Engaging with Ramsbury
English Hub CPD

Ensure momentum of phonics
and early reading is not lost
as children move to KS2.
Reading lead to invest time in
supporting staff in Y3-6

Promoting ‘Reading for
Pleasure’ opportunities to
encourage a love of reading

Phonics approaches have a strong
evidence base that indicates a positive
impact on the accuracy of word reading
(though not necessarily comprehension),
particularly for disadvantaged pupils:

Phonics | Toolkit Strand | Education
Endowment Foundation | EEF

1,2,6

Embed the ‘Dyslexic Friendly
Schools’ programme and
continue to train staff across
the school in order to
implement programme

Becoming a DFS requires the involvement
and commitment of all those within the
school and a review of the school’s
approached to teaching and learning,
monitoring and assessment, differentiation

land?2



https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

and inclusion across the range of ability
and need.

Dyslexia in Wiltshire

Health Lead initiative

Training for staff on mental
health

to lead training on mental health and strate-
gies with staff to be ensure they are aware
of, can identify, support and work with pupils
with mental health needs in order to support
them and enable them to continue to fully
access learning.

DFE Senior Mental Health Lead

Refine EEF’s ‘Cracking Communication and language approaches 1land 2
Communication’ work across typically have a very high impact and
EYFS and Year 1 to support increase young children’s learning by
communication and language | seven months.
development
Communication and language approaches
| EEF
Embedding our whole school New staff will be engaging in LA training 1 and 2
approach to the teaching of led by Linda Wynne (Maths adviser) to
times tables implement a times table teaching
programme across the school.
Ongoing investment in
TTRockstars. New policy to be written and TTRockstars
to be relaunched.
Support for pupils to work online at home in
a competitive and collaborative way to
reward, praise and encourage participation
which needs little adult support at home.
We link this with challenges in school to
support with Year 4 multiplication check
Collaborative Learning Approaches EEF
Commitment to DfE Mental Designated Mental Health Lead (Qualified) 2.3, 4and5

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: 24,150

Activity

Evidence that supports this approach

Challenge
number(s)
addressed



https://localoffer.wiltshire.gov.uk/media/10718/Wiltshire-Dyslexia-booklet/pdf/Wiltshire_Council_Dyslexia_Leaflet_2023.pdf?m=1695057031067
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://www.gov.uk/guidance/senior-mental-health-lead-training

1:1 / small group tuition
and intervention for
targeted pupils. Sessions
will be delivered by a high
quality, trained member of
staff and will focus on
bespoke targets.
Intervention will be
reviewed regularly and
monitoring by the SENCO,
Headteacher and SEND
link governor to ensure
impact.

Embed the Dyslexia
Friendly Schools
Programme and target
specific pupils with
intervention

Embed strategies from
Cracking Communication
project and target specific
pupils for support /
observations

Tuition targeted at specific needs and
knowledge gaps can be an effective method to
support low attaining pupils or those falling be-
hind, both one-to-one:

One to one tuition | EEF (educationendow-
mentfoundation.org.uk)

And in small groups:

Small group tuition | Toolkit Strand | Education
Endowment Foundation | EEF

The average impact of the small group tuition is
four additional months’ progress, on average,
over the course of a year. Evidence shows that
small group tuition is effective and, as a rule of
thumb, the smaller the group the better. We aim
to target those children who are at risk of falling
behind as a result of the pandemic or poor
attendance.

Teaching Assistant Intervention EEF

Teaching assistants can provide a positive im-
pact on learner outcomes, providing they are de-
ployed in a meaningful way. Targeted deploy-
ment, where teaching assistants are trained to
deliver an intervention to small groups or individu-
als has a higher impact

(+3 months)

Additional reading for the
lowest 20% and daily
phonics intervention for
those pupils not on track.

Rigorous assessment
procedures in place and
routinely monitored by
reading lead and
headteacher.

Close monitoring of these pupils over the year,
striving to hear the lowest 20% read at every
day. Children to be discussed at progress meet-
ings and targeted for intervention.

Regular phonics intervention through the ULS
programme based on assessment.

Evidence shows that 1:1 and small group work is
a highly effective way of using additional adults
and has +4 months impact

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 12,000

Activity

Evidence that supports this approach

Challenge
number(s)
addressed



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

Fully engaging in the Wiltshire
Affordable Schools Strategy
to support all families through
a cost of living crisis. This
addresses:

Cost of the school day,
access to wider opportunities

uniform etc...

See affordable schools’ strategy and case
study

All areas

Whole staff training on de- Both targeted interventions and universal 2,3,5
escalation and trauma- approaches can have positive overall
informed practice with the aim | effects:
of further strengthening our | Behaviour interventions | EEF
school ethos and behaviourin | (educationendowmentfoundation.org.uk)
light of the experiences the
children have faced during
the pandemic
Increasing our pastoral There is extensive evidence associating 2,3,5
support across the school and | childhood social and emotional skills with
ensuring children have improved outcomes at school and in later
access to provision to support | life (e.g., improved academic performance,
emotional wellbeing. Ensure attitudes, behaviour and relationships with
provision enables children to peers):
be "school ready’ by providing | EEF Social and Emotional Learning.pdf(
breakfast club provision educationendowmentfoundation.org.uk)
where appropriate, snacks
and uniform
Across the year involved all
pupils in Forest School
Activities
Holding termly pastoral
meetings to review provision,
waiting list and impact
Directing our Family Link Parental Engagement EEF 2,3,5
Worker to support our
;/rt]JInefrablle P”P famlllca;sdso Developing relationships- supporting with at-
ey teel well supporte tendance and lateness by breakfast club
provision, checking in with wellbeing of fami-
Involving Family Link Worker | lies, support with school arrival, engagement
in all Early Support in clubs, support meetings for families to dis-
Assessments Cuss any issues arising. Signposting family
and parent support for early intervention
Early Intervention Foundation — Engaging
Disadvantaged and Vulnerable Parents
Embedding principles of good | The DfE guidance has been informed by 3

practice set out in the DfE’s

engagement with schools that have
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.eif.org.uk/report/engaging-disadvantaged-and-vulnerable-parents-an-evidence-review
https://www.eif.org.uk/report/engaging-disadvantaged-and-vulnerable-parents-an-evidence-review

Improving School Attendance
advice.

This will involve the
Headteacher, the Family Link
Worker and the Admin Officer
liaising closely together to
monitor daily attendance

The school will fully engage
with the EWO through termly
targeted support meetings

Update school policy and
procedures in line with DfE

significantly reduced levels of absence and
persistent absence.

Through small group tuition we aim to
target those children who are at risk of
falling behind as a result of poor
attendance. Evidence shows that
increasing the personalised nature of
education can have a positive impact on
attendance

LAC/PLAC project to provide
enrichment opportunities for
looked after and previously
looked after children, their
parents and carers and their
designated teacher

Utilizing sports premium Extending School Time EEF 3,5
funding to target PP children,
ensuring pupils have access Additional non-academic activities can pro-
toa W|de'range of SPOIS, CaN | \;i4e free or low-cost alternatives to sport,
access trips and reS|_dent|aI music, and other enrichment activities (such
and are supported with as trips and camps) that more advantaged
transport families are more likely to be able to pay for
outside of school. Having the option to at-
Subsidized access to tend thes_e after school activities, can also
residential visits, trips and haye an impact on attende_mce due to the re-
clubs guirement to be in school in order to attend.
Offering ‘soft starts’ to pupils The Education Endowment Foundation 3,4,6
requiring additional support (EEF) evaluation of school breakfast clubs,
with transition to school found that a model of free, universal,
before-school breakfast clubs was a cost-
effective way of raising pupil attainment in
primary schools. Similarly, breakfast
provision helps ensure that no child has to
learn when they’re hungry. There is also
evidence that it improves attendance.
School leading the Salisbury As above 3,4,5

Total budgeted cost: £ 46,150
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https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcome

Tackling the challenges and overcoming the barriers faced by some of our vulnerable learners and
their families is a long-term process. Pupil Premium funding is strategically used with a long-term
view in mind and we strive to ensure that by the time our pupils leave us, they are well prepared for
the next stage in their education. We want our pupils to leave as happy, well-rounded individuals who
have embraced their primary experience and opportunities.

We have analysed the performance of our school’s disadvantaged pupils during the previous aca-
demic year, drawing on national assessment data and our own internal summative and formative as-
sessments.

2024/25 Attainment:

Reading Writing Maths RWM combined
Sarum St Paul's ALL: 82% 76% 82% 64%
Sarum St Paul’'s PP: 100% 50% 100% 50%
Sarum St Paul’s Non-PP: 81% 77% 81% 7%
National ALL: 75% 72% 74% 62%
National PP: 63% 59% 61% 47%
Non PP: 81% 78% 81% 69%

To help us gauge the performance of our disadvantaged pupils we compared their results to those
for disadvantaged and non-disadvantaged pupils at national and local level and to results achieved
by our non-disadvantaged pupils.

Overall attainment data shows our PP pupils are above compared to their non-PP peers in reading
and maths (but note PP group is a small group).

We have also drawn on school data and observations to assess wider issues impacting disadvan-
taged pupils' performance, including attendance, behaviour and wellbeing.

2024/25 Attendance:

Sarum St Paul’s ALL: 95.6%

National ALL: 94.8%
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Sarum St Paul’s Pupil Premium: 93.9%

2024/25 Pastoral Support

We continued to use pupil premium funding to provide wellbeing support for all pupils (staff trauma
training / wellbeing weeks/ themed days), and targeted interventions (ELSA / PH Sport Mentoring /
Mental Health Support Team / Play Therapy) where required.

2024/25 Child Protection

Total number of concerns raised by staff: 129 concerns about 65 children (30% of school)
Total number of PP children who have had concern raised: 13 children (37% of PP children)

Our monitoring shows the main safeguarding areas include ‘home issues, welfare, parental mental
health and online safety’. This is being addressed by the ongoing support of our Family Link Worker
and pastoral staff.

Wider Opportunities

PP pupils have been represented at all sporting events; they have been prioritised for after school
clubs and we ensure PP is represented at all opportunities.

100% of pupil premium children have taken part in wider opportunities this academic year whether
that be a club, music lessons or additional responsibility within school.

All pupil leadership groups are represented by children eligible for PP.

All Year 6 PP pupils attended the residential.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the previous
academic year. This will help the Department for Education identify which ones are popular in
England

Programme Provider

Times Tables Rock Stars Times Tables Rock Stars
Unlocking Letters and Sounds Ransom Publishers
Spelling Shed EdShed

Service pupil premium funding
For schools that receive this funding, you may wish to provide the following information:

Academic year 2023/24: 1 pupil
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https://ttrockstars.com/

Measure

Details

How did you spend your service pupil
premium allocation last academic year?

This funding was used to provide children with:
- Family Link Worker support
- Trauma training
- Enrichment opportunities

What was the impact of that spending on
service pupil premium eligible pupils?

Teachers observed improvements in wellbeing
amongst service children, families also reported
feeling supported by school. Assessments
demonstrated progress in subject areas. No
attendance concerns with service pupil.
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Further information

High Quality First Teaching is at the heart of all we do.

We know our pupils and families very well and respond quickly and directly to individ-
ual needs.

We have excellent parent and home relationships and a strong sense of community,
but especially during the pandemic.

Pupil Premium pupils are considered in all decisions we take as a school and we are
fully committed to championing every single child.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in
previous years had not had the degree of impact that we had expected. We also in-
volved our School Improvement Advisor who completed a review to get an external
perspective of our circumstances and provision. The Senior Leadership Team and link
governor evaluated the school’s position against the Pupil Premium Matrix and identi-
fied the school as working within the ‘secure’ category or above for all areas.

We triangulated evidence from multiple sources of data including assessments, en-
gagement in class book scrutiny, conversations with parents, students and teachers in
order to identify the challenges faced by disadvantaged pupils. We also used the EEF’s
families of schools database to view the performance of disadvantaged pupils in
schools similar to ours.

We looked at a number of reports, studies and research papers about effective use of
pupil premium, the impact of disadvantage on education outcomes and how to address
challenges to learning presented by socio-economic disadvantage. We also looked at
studies about the impact of the pandemic on disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy,
particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out
which activities and approaches are likely to work in our school. We will continue to use
it through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

Acronyms

ARE Age Related Expectations

CPD Continued Professional Development
DL Disadvantaged Lead

EEF Education Endowment Foundation
EHCP Educational Health Care Plan

ELSA Emotional Literacy Support Assistant
EYFS Early Years Foundation Stage

FSM Free school meals

GD Greater Depth (above expected level)
HQFT High Quality First teaching

PP Pupil Premium

PPG Pupil Premium Grant

SALT Speech and Language Therapy
SEND Special Educational Needs and Disabilities
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